Learning at CHPS
We deliver evidence-based
teaching practices in
literacy and numeracy
which meet your child’s
personalised learning needs

Student Welfare and Wellbeing
Wilson McCaskill – Play is the Way
At Chelsea Heights Primary School, Wilson McCaskill’s ‘Play is the Way’ student welfare and
wellbeing program, underpins everything we do.

‘Play is the Way’ is a practical methodology for teaching social and emotional learning using
guided play, classroom activities and a specific and empowering language which is embedded
across all levels of our school.
Our welfare data, evidences the fact that the program supports students by developing the
fundamental skills for life effectiveness; teaching the skills we all need to manage ourselves, our
relationships and our work, effectively and ethically. These skills include recognising and
managing our emotions, developing caring concern for others, establishing positive relationships,
making responsible decisions, and handling challenging situations constructively. These are the
skills that allow children to calm themselves when angry, make friends, resolve conflicts
respectfully, and make strong and safe choices.
The ‘Play is the Way’ philosophy consists of behavior education and student self-regulation that
fosters independent, self-motivated, empathetic, lifelong learners.
This philosophy centres on the Self-Mastery Checklist and the following 5 key concepts:






Treat others as you would like them to treat you.
Be brave – Participate to progress.
Pursue your personal best no matter who you work with.
Have reasons for the things you say and do.
It takes great strength to be sensible.
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For further information and recommended reading for parents, please visit the ‘Play is the Way’
website at: https://www.playistheway.com.au
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Curriculum – School Wide Approaches
At Chelsea Heights Primary School we use the Victorian Curriculum to develop targeted learning
programs for all students. The Victorian Curriculum is a common set of knowledge and skills
required by students to enable them to become active and informed citizens. The Victorian
Curriculum incorporates the Australian Curriculum and reflects Victorian priorities and standards.
At the beginning of every school year the first five days are dedicated to “Setting the Climate”. This
mini unit ensures our classes are set up for a productive year, with classroom process and
expectations well-established. It is also an important time for teachers and students to build
relationships with each other.
After this, year levels move into their first five-week unit, which also includes establishing the
expectations for Reading, Writing and Maths Workshops. Each term year levels complete two units
in the areas of Reading, Writing, Speaking & Listening and Mathematics.

Instructional Model
At Chelsea Heights Primary School our school-wide instructional approach is the gradual release of
responsibility. This research-based model involves the gradual release of responsibility from
teacher to student through a series of structured and scaffolded learning sequences.
Our Reading, Writing and Maths Workshops all follow the ‘I do, we do, you do’ lesson structure,
which moves from explicit instruction through to independent practice.
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Reading
At CHPS we use the Workshop Structure for our reading sessions. The Workshop structure aims
to provide consistent routines and expectations for students, allowing them to spend large
amounts of time on text.
Within the Reading Workshop, one of the key things is ‘time’. Students need to spend as much
time as possible reading, responding to reading and talking about reading. During the Workshop,
students will be involved in independent reading and response, small group instruction such as
guided, reciprocal, or literature circles, or individual conferencing. Providing these regular
opportunities for rich discussion allows students to build on their comprehension strategies by
thinking within, about and beyond the text.

One big question that parents often ask is “How do you teach children to read at your school?”
Teaching children to read, or ‘decode’ words they have not seen before takes a three pronged
approach. The first area that is addressed is the explicit teaching of phonics. Children are taught
the 44 sounds (phonemes) of the English language and the letters or groups of letters associated
with them when they appear in books. The use of the THRASS tool supports students to become
familiar with regular and irregular spelling patterns, allowing them to read a wide range of words.
It is in this way that children build banks of word parts and words, thus starting their journey to
becoming independent readers. The second layer to the teaching of reading is utilising rich
literature to support the children’s understanding of word parts, patterns, prefixes and suffixes
that commonly appear in the English language. Children are then able to use clues within the
word to not only read them, but build a phonological awareness that allows for understanding
and spelling of the words in future writing. Finally, CHPS makes use of the Magic Words to
support students to learn high frequency words that appear in texts (e.g. was, and, the). Students
practise these words both at school and home which assists them in developing increased fluency
as they learn to read.
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Writing
At CHPS we use the Writing Workshop model approach. During the Writing Workshop, students
are involved in a range of writing experiences, including modelled, shared, and independent
writing.
Within our Writing Workshops, teachers:
 provide direct and explicit instruction in order to improve our students as writers
 ensure students write across a range of genres and for different purposes
 conference regularly with students and monitor student goals and progress
 use consistent school-wide approaches including the 6+1 Traits, mentor texts and Writer’s
Notebooks.
Within our Writing Workshops, students:
 should see themselves as writers
 can use and benefit from professional writer’s habits and techniques
 write for a purpose and find joy in writing
 learn to write by writing.
At CHPS, Writer’s Notebooks are an integral part of our Writing Workshop. Writer’s Notebooks
are a tool for students to use to record ideas or ‘seeds’ for things they might like to write about in
the future. The Notebook is not a drafting book, it is a place of low-risk, high comfort, where
students can record entries, practise techniques and generate ideas. Children write best about
the things that are important to them and what they are interested in. It is writing that comes
from what they know and what they have experienced.
The Writer’s Notebook is used at an individual level from Levels 3 to 6 and either whole class or
introduced individually gradually from Foundation to Level 2.
Across a school year, students engage in a range of writing units that cover different genres.
Within these units, students learn the different elements of quality writing through the 6 + 1
Traits. The 6 +1 Traits of writing are not a curriculum, rather a school-wide consistent language
we use when talking about the qualities of writing.
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Spelling
At CHPS, Spelling is taught explicitly within the context of both the reading and writing workshops
using a differentiated approach to support the needs of each individual student. Spelling
encompasses three main areas to ensure students have the tools necessary to attack unknown
words as they write:
Phonology is the ability to hear the ‘sounds’ that students hear in a word. For example, in the
word shop, we hear three sounds, /sh/ /o/ /p/. Students at CHPS are taught to use their
‘phoneme fist’ to help them identify the sounds (phonemes) in the word they are writing. They
are then able to utilise the THRASS tool to help them make spelling choices for each of these
sounds.
Morphology looks at the internal structure of the words and their make up. For example the
word shopping has the base word ‘shop’ and the end of the word (suffix) being ‘ing’. By becoming
familiar with various base words, prefixes and suffixes, students start to see patterns and are
confident to make more accurate spelling attempts in their writing.
Etymology is the study of word origins and how they have changed throughout history. Often
when students understand the origin of a word, they begin to see patterns emerge that assist
them in spelling. For example ‘spect’ comes from latin meaning ‘to see’ and appears in words
such as ‘inspect’ or ‘spectator’. Having a strong understanding of word origin enables students to
fine-tune their spelling and understanding of more complex words in the English language.
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Mathematics
The Victorian Curriculum in Mathematics is broken up into 3 strands:




Number and Algebra
Measurement and Geometry
Statistics and Probability

At Chelsea Heights Primary School we want Mathematics to be an area of the curriculum that
children enjoy and believe they will experience success in. We want our students to have a deep
understanding of the important mathematical concepts and skills, and to become curious and
creative mathematical thinkers. At the beginning of every school year, teachers and students
work together to develop positive math norms to help instil a growth mindset approach.
Some examples of these are:
 Everyone can learn maths to the highest levels
 Questions are really important
 Mistakes give us opportunities to learn
The four proficiencies of Understanding, Fluency, Reasoning and Problem Solving are integrated
into maths lessons to ensure students have a deep understanding of the skills and knowledge
covered and are able to apply this to real-life situations.
Differentiation and assessment are key elements of our Maths Workshops. Ongoing
assessment ensures our teachers know where students are at and are catering to their individual
point of need. To support differentiation, teachers develop learning tasks that allow students to
work towards their next steps in learning. Students track their progress within our maths units
and celebrate the growth they make.
Students are given the opportunity to work collaboratively and talk about what they are learning
using hands-on materials, explicit instruction, the use of questioning, open-ended investigations,
number talks, and technology.

“Embracing the proficiencies means teaching young
people to think and reason as they learn
mathematics, stretching and challenging them to
pose and solve meaningful problems, prioritising
sense-making, patience and understanding over
memorising, being quick or simply getting ‘right
answers.’ Mathematics becomes more meaningful
when the proficiencies become a focus of teaching
and learning.”
-FUSE Education

8

Student Voice & Agency
Student Voice
Student voice is not simply about giving students the opportunity to communicate ideas and
opinions; it is about students having the power to influence change. Authentic voice provides
opportunities for students to collaborate and make decisions with adults around what and how
they learn and how their learning is assessed. This is known to lead to improved educational
outcomes.
Student voice is evident when the students:
 listen to and learn from peers and adults
 ask questions to strengthen understanding
 share their ideas and opinions
 actively seek feedback from teachers and
peers to progress learning and reflect on
their learning experience
 give feedback to peers and teachers
 negotiate learning goals and assessment
 respectfully challenge others’ views around
learning and teaching
 feel confident to contribute in meaningful
ways for a shared sense of ownership

Student Agency
Student agency refers to the level of autonomy and power that a student experiences in the
learning environment. Student voice and agency are intrinsically linked. Agency gives students
the power to direct and take responsibility for their learning, creating independent and selfregulating learners.
Student agency is evident when the students:
 work with teachers in making decisions about teaching and learning
 take responsibility for their learning and are, on the whole independent and self-regulating
learners
 negotiate and design learning that stretches their thinking
 can track and measure their own learning growth
 are involved in designing and implementing school policy and programs, and actively
contribute ideas about student-led learning
 display the capabilities, confidence and willingness to contribute ideas and make decisions
about what and how they learn
 reflect, take action and accept the responsibility that comes with being part of the
problem solving.
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Student Engagement
Purpose Statement:
To build teacher capacity of effective metacognitive strategies to improve student engagement
and motivation in their learning.
The engagement team at CHPS was developed to support student engagement by developing a
rich curriculum that enables students to develop as independent thinkers and problem solvers. To
develop a whole school understanding of what student voice and agency in learning looks like and
to continue to embed metacognitive strategies across the whole school.
Behavioural Engagement
Students' participation in education,
including the academic, social and
extracurricular activities of the school.
Emotional Engagement
Students’ emotional reactions in the
classroom and in the school (a sense of
belonging or connectedness to the school).
Cognitive Engagement
Students’ investment in their learning
(motivation and self-regulation)
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Metacognition
Metacognitive strategies empower students to think about their own thinking. Awareness of the
learning process enhances control over their own learning. It also enhances personal capacity for
self-regulation and managing one’s own motivation for learning. Metacognitive activities can
include planning how to approach learning tasks, evaluating progress and monitoring
comprehension.
Metacognition is evident when the students:
 have a repertoire of learning strategies and can select strategies appropriate for the
learning goals
 reflect on their learning processes, self-assess an acknowledge the impact of effort on
achievement
 actively seek out feedback because they value it is a way to improve understanding of how
they learn
 are capable of self-regulation and proactively take control of, and responsibility for, their
own learning.

Setting Goals
Lessons need clear learning intentions with goals that clarify what success looks like. Lesson goals
always explain what students need to understand, and what they must be able to do. This helps
the teacher to plan learning activities, and helps students understand what is required.
This strategy is demonstrated when the students:
 actively engage with the learning goals to plan their own learning
 Self-monitor their progress, and provide evidence they believe demonstrates they have
achieved their goals
 Frame future learning goals based on identifies strengths and areas for improvement
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Assessment & Reporting
At Chelsea Heights Primary School we value the relationship between home and school and hope
that our reporting system will:
 Be simple to read and interpret with clear visuals
 Be timely, allowing for regular conversations or intervention
 Open conversations between you and child about their effort, behaviour and academic
achievement
 Highlight your child’s effort and learning behaviours as well as their academic achievement
Throughout the year, Parents/Guardians will have access to:
 4 progress reports, one in the middle of each term
 2 semester reports, one at the end of each semester
 2 formal parent teacher interviews in Term 1 and at the end of Term 2 (as well as the
informal communication that is always available face to face, via email or through
appointments with teachers.)

Progress Reports
Progress reports will be available to families four times a year, one for every term. These reports
are designed to give you regular updates on your child’s performance in their academic
achievement, effort and behaviour in different units of work, in the form of a graph.
Progress reports differ from the end of semester reports:
 They provide a ‘snapshot’ of how your child is performing in key units of work, rather than
against the whole curriculum in each learning area.
 They will show your child’s progress as graphs rather than comments.
 You will be able to see your child’s progress in different units of work tracked over an
entire year.
 You will be provided with the key skills/goals in each unit that teachers are reporting
against.
Progress reports will be given in the following areas: Reading, Writing, Speaking & Listening,
Number & Algebra as well as effort and behaviour for specialist subjects; Performing Arts, Visual
Art, Physical Education, Digital Technologies and Japanese.
We hope that progress reports spark conversation about your child’s learning – between
parents/carers, children and their teachers.

Effort and Behaviour:
As a school we see the importance of high student effort and positive behaviour in the classroom
and how this affects their learning. The progress reports really highlight these two areas and
open the discussion between you and your child. At Chelsea Heights Primary School teachers
encourage and assist children to be their own boss whether it’s of their behaviour, effort or
learning. We have developed a matrix to further explain effort and behaviour to inform teacher
judgment and support conversations at home.
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How to read Progress Reports:
At the top of each of the graphs you will see the curriculum area, e.g. Speaking and Listening. You
will also see the term it was marked and can compare your child’s results each term as the year
progresses. For all units it will have the goals that the year level focused on for these
assessments, remembering that this is a ‘snapshot’ of your child’s achievement rather than a
progression point like in the semester reports.
Key:
Black Dot: Academic Achievement
(E): Effort bar graph
(B): Behaviour bar graph
Red: Well Below
Orange: Below
Light Green: At Level
Dark Green: Above
Blue: Well Above
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Semester Reports
Semester reports will be available twice a year to families; at the end of Term 2 and at the end of
Term 4.
These reports will show your child’s academic achievement over the whole curriculum in the
different learning areas for the semester, in the form of a progression point chart. They will also
show year to year progress, as they have in previous reports. Semester reports will also contain a
general comment by teachers that covers, but it is not limited to, your child’s effort and attitude,
how they work with peers, organise themselves and progress in the different curriculum areas.

Parent / Teacher Interviews
Parent Teacher Interviews will be held twice a year, in Term 1 and Term 2.
The Term 1 interviews will give you a chance to discuss how your child has settled in to their new
year level, talk about their progress report and possible areas that need to be a focus moving
forward. These interviews will also allow you to clarify any aspects of interpreting your child’s
progress report and their format. Information about how to book this appointment with your
child’s classroom teacher will be sent home via SMS closer to the time.
The interviews held at the end of Term 2 will be a chance to discuss your child’s overall progress
across the different curriculum areas, using both progress and semester reports and discussing
what will be a focus moving forward for your child across the curriculum.
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