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• All teachers at the school meet the registration requirements of the Victorian Institute of Teaching (www.vit.vic.edu.au). 
• The school meets prescribed minimum standards for registration as regulated by the Victorian Registration and Qualifications 

Authority (VRQA) in accordance with the Education and Training Reform (ETR) Act 2006. This includes schools granted an 
exemption by the VRQA until 31 December 2021 from the minimum standards for student enrolment numbers and/or 
curriculum framework for school language program. 

• The school is compliant with the Child Safe Standards prescribed in Ministerial Order No. 870 – Child Safe Standards, 
Managing Risk of Child Abuse in School. 

Attested on 08 April 2022 at 11:52 AM by Matthew Jackson (Principal) 

 

• This 2021 Annual Report to the School Community has been tabled and endorsed at a meeting of the school council and will 
be publicly shared with the school community   

Attested on 08 April 2022 at 12:19 PM by Doug Lukic (School Council President) 

 

https://www.vit.vic.edu.au/
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How to read the Annual Report 
What does the ‘About Our School’ commentary section of this report refer to? 
The ‘About our school’ commentary provides a brief background on the school, an outline of the school’s performance over the year 
and future directions. 

The ‘School Context’ describes the school’s vision, values and purpose. Details include the school’s geographic location, size and 
structure, social characteristics, enrolment characteristics and special programs. 

The ‘Framework for Improving Student Outcomes (FISO)’ section includes the improvement initiatives the school has selected and the 
progress they have made towards achieving them through the implementation of their School Strategic Plan and Annual 
Implementation Plan. 

What does the ‘Performance Summary’ section of this report refer to? 
The Performance Summary includes the following: 

School Profile 

• student enrolment information 

• the school’s ‘Student Family Occupation and Education’ category 

• a summary of parent responses in the Parent Opinion Survey, shown against the statewide average for Primary 
schools 

• school staff responses in the area of School Climate in the School Staff Survey, shown against the statewide 
average for Primary schools 

Achievement 

• English and Mathematics for Teacher Judgements against the curriculum 

• English and Mathematics for National Literacy and Numeracy tests (NAPLAN). 

Engagement  

Student attendance at school 

Wellbeing 

Student responses to two areas in the Student Attitudes to School Survey: 

• Sense of Connectedness 

• Management of Bullying 

Results are displayed for the latest year and the average of the last four years (where available). As NAPLAN tests were not conducted 
in 2020, the NAPLAN 4-year average is the average of 2018, 2019 and 2021 data in the 2021 Performance Summary. 

Considering COVID-19 when interpreting the Performance Summary 
The Victorian community's experience of COVID-19, including remote and flexible learning, had a significant impact on normal school 
operations in 2020 and 2021. This impacted the conduct of assessments and surveys. Readers should be aware of this when 
interpreting the Performance Summary. 

For example, in 2020 and 2021 school-based surveys ran under changed circumstances, and NAPLAN was not conducted in 2020. 
Absence and attendance data during this period may have been influenced by local processes and procedures adopted in response to 
remote and flexible learning. 

Schools should keep this in mind when using this data for planning and evaluation purposes.  
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How to read the Annual Report (continued) 
What do ‘Similar Schools’ refer to? 
Similar Schools are a group of Victorian government schools with similar characteristics to the school. 

This grouping of schools has been created by comparing each school’s socio-economic background of students, the number of non-
English speaking students and the school’s size and location. 

What does ‘NDP’ or ‘NDA’ mean? 
‘NDP’ refers to no data being published for privacy reasons or where there are insufficient underlying data. For example, very low 
numbers of participants or characteristics that may lead to identification will result in an ‘NDP’ label. 

‘NDA’ refers to no data being available. Some schools have no data for particular measures due to low enrolments. There may be no 
students enrolled in some year levels, so school comparisons are not possible. 

Note that new schools only have the latest year of data and no comparative data from previous years. The Department also recognises 
unique circumstances in Specialist, Select Entry, English Language, Community Schools and schools that changed school type 
recently, where school-to-school comparisons are not appropriate. 

What is the ‘Victorian Curriculum’? 
The Victorian Curriculum F–10 sets out what every student should learn during his or her first eleven years of schooling. The 
curriculum is the common set of knowledge and skills required by students for life-long learning, social development and active and 
informed citizenship. 

The Victorian Curriculum is assessed through teacher judgements of student achievement based on classroom learning. 

The curriculum has been developed to ensure that school subjects and their achievement standards enable continuous learning for all 
students, including students with disabilities. 

The ‘Towards Foundation Level Victorian Curriculum’ is integrated directly into the curriculum and is referred to as ‘Levels A to D’. 

‘Levels A to D’ may be used for students with disabilities or students who may have additional learning needs. These levels are not 
associated with any set age or year level that links chronological age to cognitive progress (i.e., there is no age expected standard of 
achievement for ‘Levels A to D’). 
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About Our School 

School context 

Vision 
High standards: high expectations driven through the work of an active Professional Learning Community. 
 
Values 
Respect 
* Look after self, others and environment. 
* Have and show consideration for other people; including other’s property, feelings, opinions and rights. 
* Have consideration and pride in yourself. 
* Treat others as you like to be treated. 
 
Responsibility 
* Take on roles and tasks within the school environment. 
* Work productively in a friendly manner. 
* Work coherently in a group or with a team. 
* Work together towards a common goal. 
 
Cooperation  
* Work, communicate effectively with others. 
* Ownership of your own behaviour and learning. 
* Care for the environment. 
* Positive contributions to the community. 
 
School Purpose 
The school completed the School Review Process in 2020 and from this work was able to develop an overview of what 
the school is setting out to achieve over the duration of the Strategic Plan. The key points are, 
* To improve outcomes for all students in literacy and math through effective and consistent differentiation within all 
classrooms 
* To ensure that students are provided with the opportunity drive their learning through voice and agency 
 
The school was able to identify this direction based on the key findings of the School Review Process. The main 
findings of this were, 
* Differentiation is inconsistently applied across the school as demonstrated by the variation in the application and 
differentiation of learning intentions, success criteria and the instructional core 
* There are limited opportunities for students to consistently influence curriculum design and to provide feedback on the 
impact of teaching and learning.  
* Curriculum, student goal setting and assessment are teacher directed.  
 
The rationale provided opportunities to identify the next steps and the priorities for the school in 2021. These priorities 
align with DET values and are, 
* Excellence In Teaching and Learning:  Building Practice Excellence, Curriculum Planning & Assessment 
* Positive Climate for Learning: Empowering Students and Building school pride 
 
School size, structure and geographic location. 
Chelsea Heights Primary School is located in South Eastern Victoria, 30km south of Melbourne and was originally 
established in 1900 in what was then the area known as the Carrum Swamp. The current buildings are extensive and 
well developed, housing 412.8 students and bearing little resemblance to the small school which was built to educate 
an enrolment of 36 students. 
 
Chelsea Heights Primary School has 38.97 FTE staff. The breakdown of staffing is as follows 
* 2 Principal Class – consisting of 1 FTE Acting Assistant Principal 
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* 1 Leading Teacher – Curriculum Leader 
* 1 Learning Specialist – 0.5 classrooom, 0.5 Practice and Pedagogy  
* 1 FTE Tutor – hired through the DET TLI 
* 8.97 FTE Education Support Staff – consisting of 15 Integration Aides  
* 2.6 Admin Staff – consisting of a business manager, an office manager and a marketing and communication liaison. 
 
The substantive Assistant Principal was on leave from the school for the duration of 2021. 
 
Despite being in a none growth area, our enrolments have increased from by 150 students since 2011 with the 
demographic of our school changing, moving from an SFOE of 0.58 in 2013 to 0.3127 in 2021.  The school has 
modern buildings, grounds and facilities thayt have the flexibility of both traditional learning spaces and flexible learning 
spaces. In 2018 the school was successful in gaining $4.5 million for a capital works project to redevelop the 
administration block and main building, Foundation toilet block and a designated STEM room. This included the 
completion of a large nature play area across the entire front of the school. The capital works were completed at the 
beginning of 2021. 
 
This redevelopment adds to the Foundation Centre and the Specialist Centre - provided by the BER funding (added 
prior to 2010) and a $400,000 redevelopment of the June Elliot Centre to include a Sensory Space and offices for 
specialist staff completed as part of the Inclusive School Funding in 2016-17. 
 
Our EAL contingent has increased from 22 in 2020 to 24 in 2021. Adding to our enrolment profile we have; 10 students 
who identify as ATSI, 3 full time international students and 23 students funded through the Program for Students with 
Disabilities. Due to the impact of COVID on travel we were unable to host the usual cohort of approximately 10 short 
term international students in 2021. 
 
We are a family centred School, with high levels of parent involvement. The contributions of all community members 
are valued and welcomed in a wide variety of ways. Parents and families play an important role in enhancing the 
educational experience for our students. Building and maintaining these relationships is a priority. The impact of 
COVID saw many opportunities of parental involvement differ from previous years due to circumstances out of our 
control. 
 
2021 saw the school participate in the Disability Inclusion Reform as a Year 1 school. The school was provided with 
funding based on the needs of our student population. With this funding, the school engaged an Occupational 
Therapist to work with staff to further develop our inclusive practices. The new Disability Inclusion process allowed the 
school to refine its practices and documentation to support students who were previously considered ineligible of extra 
funding. 
 
Student wellbeing underpins the learning and success of every child at Chelsea Heights Primary School. Having a 
consistent approach and a common language that supports the social and emotional well-being of all students is seen 
as an imperative. Our Welfare Program, Wilson McCaskill’s “Play is the Way”, is implemented by all staff to support our 
students in developing resilience, persistence, pursuing their personal best and ultimately learning to self-regulate and 
respond in socially acceptable ways when they are faced with challenging situations. This Social and Emotional 
Learning program will continue in 2022. 
 
Our Sensory Space is utilised to provide sensory circuits and participation in our Nurture Program driven by a referral 
process through our fortnightly Welfare Team meetings.  
 
The development of an agreed and viable curriculum has been a major factor in supporting all teaching staff in 
understanding what we want our students to learn. The Chelsea Heights Power Standards reflect the essential skills 
that all students will learn at each level. These are carefully scaffolded and broken down into skill sets that are 
translated into lessons which have clear Learning Intentions and Success Criteria. All lessons are delivered through 
agreed models of teaching that are based on evidence of how children learn best, and students are supported to self-
assess using Proficiency Scales and set their own learning goals as an integral part of the learning process. 
 
Specialist programs are offered in Performing Arts, Visual Arts, Physical Education and Japanese. A 1:1 iPad Program 



  Chelsea Heights Primary School  

6 

has been successfully embedded in Levels 5 and 6. Portable technology is supported by the school’s robust wireless 
environment. Both keyboard and touch technology are accessed by our students. Trolleys housing class sets of iPads 
and laptops are available from Foundation to Level 4.  
 
Our Student Leadership Program centres on Community Leadership in Level 4, Personal Leadership in Level 5 and 
Public Leadership in Level 6. Our student leaders fall under the following categories: 2x School Captains, 2x 
Sustainability Leaders, 2x Promotional Leaders, 2x Organisational Leaders, 2x Fundraising Leaders. These Leaders 
head up teams of students who play an integral role in the running, development and promotion of our school. 

Framework for Improving Student Outcomes (FISO) 

2021 saw all Victorian Schools adopt three priority goals for the year. The priorities were 
* Learning, catch-up and extension 
* Happy, active and healthy kids 
* Connected schools 
 
Key Improvement Strategy 0.a - Learning, catch-up and extension 
Actions 
* Implement a targeted Tier 3 intervention program to support at- risk students. 
* Revisit and strengthen the use of HITS in classroom, with a focus on explicit teaching and structuring lessons.  
Targets 
* For all students to make 6 months growth in Reading, Writing and Numeracy in Semester 1 reports. 
 
Key Improvement Strategy 0.b - Happy, active and healthy kids 
Actions 
* Refine whole school approach to wellbeing to consider actions at the leadership, teacher and student levels. 
* Build staff capacity to collect, analyse, monitor and respond to student engagement data. 
Targets 
* Student engagement - for all responses in the student survey to be 80% or higher 
 
Key Improvement Strategy 0.c - Connected schools 
Actions 
* Strengthen and embed a consistent school-wide approach to communication with parents and carers. 
Targets 
* Attendance - reduce the number of students with absence rates of 10% or higher from 13.9% to 10% 
* Reduce by 25% the amount of moderate and major incidents in the first half of the year. 
 
As the priorities goals were able to be adapted to suit the Chelsea Heights Remote and Flexible Learning Model, the 
school refined the work completed in 2020 that assisted the refinement of the Phase 3 model. This model allowed, 
* 3 Live whole class Webex sessions per day 
* 1 Live small group session for students per week 
* a whole afternoon of specialist classes per week 
* All daily work requirements uploaded to Google Classroom 
* Teachers to provide feedback to student learning tasks via Google Classroom 
* Teachers to make phone calls to families over a week. 

Achievement 

In 2021 our targets were modified due to the state-wide priority goals. Our target for Learning Catch up and Extension 
was for all students to make 6 months growth in Semester 1 in Reading, Writing and Number and Algebra. Our results 
for this goal in Semester 1 were: 
 
* Reading - 96.1% of students made 6 months or more growth. 
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* Writing - 96.6% of students made 6 months or more growth. 
* Number & Algebra - 95.2%of students made 6 months or more growth. 
 
Teacher Judgement against the Victorian Curriculum at Age Expected level in 2021 (Semester 2 results) across the 
school showed that CHPS performed above Similar Schools, Network and the State in the areas of Writing and 
Number & Algebra, and above Similar Schools and the State in Reading & Viewing. 
 
Curriculum Area                      CHPS             Similar Schools                Network                       State 
Reading & Viewing                   91%                         88%                          92%                           86% 
Writing                                      89%                         83%                          86%                           81% 
Number & Algebra                    94%                         87%                          90%                           85% 
 
During 2021 our focus under the Learning priority goal was to reengage students into onsite school life and support 
students who needed to catch up through the TLI initiative. With the reintroduction of remote learning in Term 2, we 
developed our CHPS Remote and Flexible learning model that ensured we were able to move quickly into remote 
learning when necessary.  
 
Some of our reflections in this area through our AIP monitoring were: 
* Teams ensured that the delivery of their online lessons contained key elements of the HITS Explicit Teaching and 
Structuring lessons, such as Learning Intentions, Success Criteria and the Gradual Release model. 
* PLTs collaborated to ensure their remote learning was engaging and easy for students to access and understand. 
* We moved our TLI program online to support these students. At our weekly intervention meetings student data, 
celebrations and challenges were shared and discussed. 
* Teachers continued to strengthen their use of online tools and resources to ensure their learning programs were 
delivered to a high quality. 
 
In 2021 we participated in our second year of NAPLAN Online and had high levels of participation from both our Year 3 
and 5 cohorts. The overall performance of our students in NAPLAN have indicated that the percentage of our Year 3 
students performing in the top 2 bands were: Reading 65%, Writing 52% and Numeracy 36%. 
 
In Year 5, results showed the percentage of students performing in the top 2 bands for each domain were Reading 
41%, Writing 16% and Numeracy 17% respectively. Our Benchmark growth from Year 3 to 5 was 15%- Reading, 21% - 
Writing and 6% - Numeracy. While we are still adjusting to NAPLAN online, and the technical issues associated with it, 
we will be having a greater focus on Numeracy in 2022.  
 
In 2021 we had 23 students supported under the Program for Students with Disabilities. Termly SSGs continued 
throughout 2021 via Webex to ensure students’ goals were closely monitored. During remote learning, ES staff worked 
with students both onsite and remotely, providing 1:1 support in Webex sessions and also joining whole class Webex 
lessons with their students. Our PSD students showed satisfactory progress in achieving their individual goals in their 
IEPs. 

Engagement 

Within our 2021 AIP Priority goal – Happy, Healthy and Active kids, our school action was to build staff capacity to 
collect, analyse, monitor and respond to student engagement data. Our Learning Specialist developed and conducted 
a student survey with all students that focused on their engagement and connections at school.  
 
Statements 1 to 4 were responded to from all students F to 6, and 5 and 6 from Year 3 to 6. 
 
1. I look forward to coming to school? 
2. I have someone to play with at school? 
3. I enjoy what I learn at school? 
4. I feel listened to by my teachers. 
5. I feel listened to by my peers. 
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6. I feel like I belong at school. 
 
All questions received a 90% or higher positive response from students. Our Engagement teacher team analysed the 
data, shared back to our school and continued to support our teachers to engage students in their learning. At the 
beginning of the year, our intention was to conduct this survey again in Term 3, which was disrupted by Remote 
Learning.  
 
Throughout the year, teachers gained feedback from their students before, during and after units of work through 
informal means such as exit passes, check ins and class discussions. We also tracked student engagement through 
our term progress reports, which report on student effort and learning behaviours, as well as academic progress.  
 
Semester 2 saw us continue to implement the work that had already started - including termly Play Is The Way PD and 
planning time, consistent use of the Zones of Regulations and teams trying different strategies to gain feedback from 
students about their teaching and units of work. With the return to remote learning in Term 3 teachers continued to 
work on engaging students in online Webex lessons and monitoring students’ attendance and participation. 
 
We only had partial AToSS results in 2021, with our Year 4 cohort completing the survey. 
Results in the following factors: 
Stimulating Learning – 95% positive  
Differentiated Learning Challenge – 92% positive 
 
Strategies to address student non-attendance included students' attendance being closely monitored through 
CASES21 and our fortnightly Welfare Meetings. Teachers contacted families when students had not been in 
attendance and families struggling with remote learning were offered different supports so that we could keep students 
as engaged as possible. 

Wellbeing 

2021 saw us continue to implement the work that had already started - including termly Play Is The Way PD and 
planning time, consistent use of the Zones of Regulations and teams trying different strategies to gain feedback from 
students about their teaching and units of work. Term 3 began with professional learning for staff around the 3Rs and 
our Yard Duty processes to ensure a consistent understanding across all teachers, particularly around what we defined 
as minor, moderate and major incidents. Documentation was also updated and shared with our school community. 
 
A major focus for our Term 3 Curriculum Day was the explanation of the new Disability Inclusion model. A focus within 
this is the changed mindset of inclusion and what that actually looks like. Teachers began to look at the Disability 
Inclusion Profiles and the types of adjustments they need to make for students in their class. To ensure our school 
community has a strong understanding of our whole school approach to wellbeing, 3 online information session ran in 
Term 3 covering: 1. The Behaviour Process at CHPS, 2. Welfare Processes and Disability Inclusion and 3. Trauma 
Informed Practices.  
 
During Term 4 selected staff have participated in the Respectful Relations training and the Whole School Nurturing 
Approach Professional Learning. Staff analysed student engagement data collected and discussed ways they could 
collect 'snapshots' of student feedback. Professional learning is planned in Term 4 around the AToSS and how we can 
use this to improve our practices. 
 
TARGET related to this goal: Student engagement - for all response in the student survey to be 80% or higher. 
 
Our results at the end of Term 1 met this goal - with all responses 91.6% or higher. Our plans to revisit the survey in 
Term 3 were impacted by the return to remote learning. We plan to undertake the survey again in Term 4 as a 
comparison. The professional learning undertaken in Respectful Relations and Whole School Nurturing Approach will 
form part of our ongoing work on ensuring it becomes a part of our current approach and enhances what we are doing, 
rather than a separate 'add on'. 
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The school engaged the services of an Occupational Therapist using our Tier 2 Disability Inclusion funding to support 
inclusive practices and upskilling of teachers. This will guide the revitalisation of our Sensory Circuits to ensure they 
are more specifically targeted to student needs in 2022. 

Finance performance and position 

All funds received from the Department, or raised by the school, have been expended, or committed to subsequent 
years, to support the achievement of educational outcomes and other operational needs of the school, consistent with 
Department policies, School Council approvals and the intent/purposes for which funding was provided or raised. 
 
At the end of 2021 the school had $326,906.03 in funds., $5,022.70 was committed to unpaid 2021 invoices. Therefore 
the school entered 2022 with a carry forward balance of $321,883.33. 
Also, the school have further funds of $213,388.95 committed to the following: 
* Playground equipment & Court resurfacing - approx. $127,000  
* Family Credits – approx. $37,000 
* School Based Programs – approx. $50,000 
 
PFA fundraising – approx. $35,000. The goal for this fundraising was to install a Ninja Warrior Course. This playground 
was scheduled for installation over the 2021 Christmas Holidays. 

 
For more detailed information regarding our school please visit our website at 

https://www.chps.vic.edu.au/ 

 

https://www.chps.vic.edu.au/
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Performance Summary 
The Performance Summary for government schools provides an overview of how this school is contributing to the objectives of the 
Education State and how it compares to other Victorian government schools. 

All schools work in partnership with their school community to improve outcomes for children and young people. Sharing this 
information with parents and the wider school community helps to support community engagement in student learning, a key priority of 
the Framework for Improving Student Outcomes. 

Refer to the ‘How to read the Annual Report’ section for help on how to interpret this report. 

SCHOOL PROFILE 

Enrolment Profile 

A total of  415 students were enrolled at this school in 2021,  195 female and  220 male. 

7 percent of students had English as an additional language and 3 percent were Aboriginal or Torres Strait Islander. 

Overall Socio-Economic Profile 

The overall school’s socio-economic profile is based on the school's Student Family Occupation and Education index (SFOE). 

SFOE is a measure of socio-educational disadvantage of a school, based on educational and employment characteristics of the 
parents/carers of students enrolled at the school. Possible SFOE band values are: Low, Low-Medium, Medium and High. A ‘Low’ band 
represents a low level of socio-educational disadvantage, a ‘High’ band represents a high level of socio-educational disadvantage. 

This school’s SFOE band value is: Low - Medium 

Parent Satisfaction Summary 

The percent endorsement by parents on their school satisfaction level, as reported in the annual Parent Opinion Survey. 

Percent endorsement indicates the percent of positive responses (agree or strongly agree) from parents who responded to the survey. 

Parent Satisfaction 
Latest year 

(2021) 

School percent endorsement: 57.7% 

State average (primary schools): 81.8% 

 
 

School Staff Survey 

The percent endorsement by staff on School Climate, as reported in the annual School Staff Survey. 

Percent endorsement indicates the percent of positive responses (agree or strongly agree) from staff who responded to the survey. 

Data is suppressed for schools with three or less respondents to the survey for confidentiality reasons. 

School Climate 
Latest year 

(2021) 

School percent endorsement: 80.8% 

State average (primary schools): 75.8% 
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ACHIEVEMENT 

Key: ‘Similar Schools’ are a group of Victorian government schools that are like this school, taking into account the 
school’s socioeconomic background of students, the number of non-English speaking students and the size and 
location of the school. 

Teacher Judgement of student achievement  

Percentage of students working at or above age expected standards in English and Mathematics. 

 
English 
Years Prep to 6 

Latest year 
(2021) 

School percent of students at or above age 
expected standards: 

91.9% 

Similar Schools average: 88.3% 

State average: 86.2% 

 

 

 

 
Mathematics 
Years Prep to 6 

Latest year 
(2021) 

School percent of students at or above age 
expected standards: 

95.8% 

Similar Schools average: 87.0% 

State average: 84.9% 
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ACHIEVEMENT (continued) 

Key: ‘Similar Schools’ are a group of Victorian government schools that are like this school, taking into account the 
school’s socioeconomic background of students, the number of non-English speaking students and the size and 
location of the school. 

NAPLAN 

Percentage of students in the top three bands of testing in NAPLAN.  

Note: NAPLAN tests were not conducted in 2020, hence the 4-year average is the average of 2018, 2019 and 2021 data.  

 
Reading 
Year 3 

Latest year 
(2021) 

4-year 
average 

School percent of students in 
top three bands: 80.0% 79.8% 

Similar Schools average: 79.9% 80.4% 

State average: 76.9% 76.5% 

 
 
 
 

Reading 
Year 5 

Latest year 
(2021) 

4-year 
average 

School percent of students in 
top three bands: 72.5% 70.6% 

Similar Schools average: 73.7% 70.9% 

State average: 70.4% 67.7% 

 
 
 

Numeracy 
Year 3 

Latest year 
(2021) 

4-year 
average 

School percent of students in 
top three bands: 68.2% 72.0% 

Similar Schools average: 70.7% 73.0% 

State average: 67.6% 69.1% 

 

 

Numeracy 
Year 5 

Latest year 
(2021) 

4-year 
average 

School percent of students in 
top three bands: 58.5% 58.1% 

Similar Schools average: 61.9% 60.2% 

State average: 61.6% 60.0% 
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ACHIEVEMENT (continued) 

NAPLAN Learning Gain 

NAPLAN learning gain is determined by comparing a student's current year result relative to the results of all ‘similar’ Victorian students 
(i.e., students in all sectors in the same year level who had the same score two years prior). If the current year result is in the top 25 
percent, their gain level is categorised as ‘High’; middle 50 percent is ‘Medium’; bottom 25 percent is ‘Low’. 

 
  Learning Gain 
  Year 3 (2019) to Year 5 (2021) 
     

 
Low 
Gain 

Medium 
Gain 

High 
Gain 

High Gain 
(Similar 
Schools) 

Reading: 28% 57% 15% 22% 

Numeracy: 41% 51% 8% 19% 

Writing: 36% 36% 28% 20% 

Spelling: 30% 49% 21% 21% 

Grammar and 
Punctuation: 17% 60% 23% 21% 
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ENGAGEMENT 

Key: ‘Similar Schools’ are a group of Victorian government schools that are like this school, taking into account the 
school’s socioeconomic background of students, the number of non-English speaking students and the size and 
location of the school. 

Average Number of Student Absence Days 

Absence from school can impact on students’ learning. Common reasons for non-attendance include illness and extended family 
holidays. Absence and attendance data in 2020 and 2021 may have been influenced by COVID-19. 

 

Student Absence 
Years Prep to 6 

Latest year 
(2021) 

4-year 
average 

School average number of 
absence days: 14.3 14.1 

Similar Schools average: 13.9 14.2 

State average: 14.7 15.0 

 

 

 

 

Attendance Rate (latest year)        

 Prep Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Attendance Rate by year level 
(2021): 93% 95% 92% 93% 93% 92% 91% 
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WELLBEING 

Key: ‘Similar Schools’ are a group of Victorian government schools that are like this school, taking into account the 
school’s socioeconomic background of students, the number of non-English speaking students and the size and 
location of the school. 

Student Attitudes to School – Sense of Connectedness 

The percent endorsement on Sense of Connectedness factor, as reported in the Attitudes to School Survey completed annually by 
Victorian government school students, indicates the percent of positive responses (agree or strongly agree). 

 

Sense of Connectedness 
Years 4 to 6 

Latest year 
(2021) 

4-year 
average 

School percent endorsement: 87.5% 86.0% 

Similar Schools average: 77.3% 79.6% 

State average: 79.5% 80.4% 

 

 

 

 

Student Attitudes to School – Management of Bullying 

The percent endorsement on Management of Bullying factor, as reported in the Attitudes to School Survey completed annually by 
Victorian government school students, indicates the percent of positive responses (agree or strongly agree). 

 

Management of Bullying 
Years 4 to 6 

Latest year 
(2021) 

4-year 
average 

School percent endorsement: 86.3% 84.0% 

Similar Schools average: 77.7% 80.0% 

State average: 78.4% 79.7% 
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Due to lower participation rates, differences in the timing of the 
survey/length of survey period and the general impact of Covid19 
across 2020 and 2021, data are often not comparable with previous 
years or within similar school groups. Care should be taken when 
interpreting these results. 

Due to lower participation rates, differences in the timing of the 
survey/length of survey period and the general impact of Covid19 
across 2020 and 2021, data are often not comparable with previous 
years or within similar school groups. Care should be taken when 
interpreting these results. 
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Financial Performance and Position 
FINANCIAL PERFORMANCE - OPERATING STATEMENT SUMMARY FOR THE YEAR ENDING 
31 DECEMBER, 2021 

Revenue Actual 
Student Resource Package $3,843,564 
Government Provided DET Grants $398,061 
Government Grants Commonwealth $10,628 
Government Grants State $0 
Revenue Other $109,428 
Locally Raised Funds $292,853 
Capital Grants $0 
Total Operating Revenue $4,654,534 

 

Equity 1 Actual 
Equity (Social Disadvantage) $44,480 
Equity (Catch Up) $0 
Transition Funding $0 
Equity (Social Disadvantage – Extraordinary Growth) 
 

$0 

Equity Total $44,480 

 

Expenditure Actual 
Student Resource Package 2 $3,935,425 
Adjustments $0 
Books & Publications $6,736 
Camps/Excursions/Activities $61,055 
Communication Costs $4,393 
Consumables $57,937 
Miscellaneous Expense 3 $25,607 
Professional Development $10,693 
Equipment/Maintenance/Hire $103,100 
Property Services $122,495 
Salaries & Allowances 4 $46,672 
Support Services $160,354 
Trading & Fundraising $36,701 
Motor Vehicle Expenses $0 
Travel & Subsistence $0 
Utilities $41,291 
Total Operating Expenditure 

 

$4,612,457 
Net Operating Surplus/-Deficit $42,077 
Asset Acquisitions $0 

(1) The equity funding reported above is a subset of the overall revenue reported by the school. 

(2) Student Resource Package Expenditure figures are as of 24 Feb 2022 and are subject to change during the reconciliation 
process. 

(3) Miscellaneous Expenses include bank charges, administration expenses, insurance and taxation charges. 

(4) Salaries and Allowances refers to school-level payroll. 
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FINANCIAL POSITION AS AT 31 DECEMBER 2021 

Funds available Actual 
High Yield Investment Account $311,607 
Official Account $6,555 
Other Accounts $8,744 

Total Funds Available $326,906 

 

Financial Commitments Actual 
Operating Reserve $95,240 
Other Recurrent Expenditure $5,023 
Provision Accounts $0 
Funds Received in Advance $36,937 
School Based Programs $49,094 
Beneficiary/Memorial Accounts $0 
Cooperative Bank Account $0 
Funds for Committees/Shared Arrangements $0 
Repayable to the Department $0 
Asset/Equipment Replacement < 12 months $0 
Capital - Buildings/Grounds < 12 months $127,358 
Maintenance - Buildings/Grounds < 12 months $0 
Asset/Equipment Replacement > 12 months $0 
Capital - Buildings/Grounds > 12 months $0 
Maintenance - Buildings/Grounds > 12 months $0 

Total Financial Commitments $313,651 

 

All funds received from the Department, or raised by the school, have been expended, or committed to subsequent years, to support 
the achievement of educational outcomes and other operational needs of the school, consistent with Department policies, School 
Council approvals and the intent/purposes for which funding was provided or raised. 
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	VisionHigh standards: high expectations driven through the work of an active Professional Learning Community.ValuesRespect* Look after self, others and environment.* Have and show consideration for other people; including other’s property, feelings, opinions and rights.* Have consideration and pride in yourself.* Treat others as you like to be treated.Responsibility* Take on roles and tasks within the school environment.* Work productively in a friendly manner.* Work coherently in a group or with a team.* Work together towards a common goal.Cooperation * Work, communicate effectively with others.* Ownership of your own behaviour and learning.* Care for the environment.* Positive contributions to the community.School PurposeThe school completed the School Review Process in 2020 and from this work was able to develop an overview of what the school is setting out to achieve over the duration of the Strategic Plan. The key points are,* To improve outcomes for all students in literacy and math through effective and consistent differentiation within all classrooms* To ensure that students are provided with the opportunity drive their learning through voice and agencyThe school was able to identify this direction based on the key findings of the School Review Process. The main findings of this were,* Differentiation is inconsistently applied across the school as demonstrated by the variation in the application and differentiation of learning intentions, success criteria and the instructional core* There are limited opportunities for students to consistently influence curriculum design and to provide feedback on the impact of teaching and learning. * Curriculum, student goal setting and assessment are teacher directed. The rationale provided opportunities to identify the next steps and the priorities for the school in 2021. These priorities align with DET values and are,* Excellence In Teaching and Learning:  Building Practice Excellence, Curriculum Planning & Assessment* Positive Climate for Learning: Empowering Students and Building school prideSchool size, structure and geographic location.Chelsea Heights Primary School is located in South Eastern Victoria, 30km south of Melbourne and was originally established in 1900 in what was then the area known as the Carrum Swamp. The current buildings are extensive and well developed, housing 412.8 students and bearing little resemblance to the small school which was built to educate an enrolment of 36 students.Chelsea Heights Primary School has 38.97 FTE staff. The breakdown of staffing is as follows* 2 Principal Class – consisting of 1 FTE Acting Assistant Principal* 1 Leading Teacher – Curriculum Leader* 1 Learning Specialist – 0.5 classrooom, 0.5 Practice and Pedagogy * 1 FTE Tutor – hired through the DET TLI* 8.97 FTE Education Support Staff – consisting of 15 Integration Aides * 2.6 Admin Staff – consisting of a business manager, an office manager and a marketing and communication liaison.The substantive Assistant Principal was on leave from the school for the duration of 2021.Despite being in a none growth area, our enrolments have increased from by 150 students since 2011 with the demographic of our school changing, moving from an SFOE of 0.58 in 2013 to 0.3127 in 2021.  The school has modern buildings, grounds and facilities thayt have the flexibility of both traditional learning spaces and flexible learning spaces. In 2018 the school was successful in gaining $4.5 million for a capital works project to redevelop the administration block and main building, Foundation toilet block and a designated STEM room. This included the completion of a large nature play area across the entire front of the school. The capital works were completed at the beginning of 2021.This redevelopment adds to the Foundation Centre and the Specialist Centre - provided by the BER funding (added prior to 2010) and a $400,000 redevelopment of the June Elliot Centre to include a Sensory Space and offices for specialist staff completed as part of the Inclusive School Funding in 2016-17.Our EAL contingent has increased from 22 in 2020 to 24 in 2021. Adding to our enrolment profile we have; 10 students who identify as ATSI, 3 full time international students and 23 students funded through the Program for Students with Disabilities. Due to the impact of COVID on travel we were unable to host the usual cohort of approximately 10 short term international students in 2021.We are a family centred School, with high levels of parent involvement. The contributions of all community members are valued and welcomed in a wide variety of ways. Parents and families play an important role in enhancing the educational experience for our students. Building and maintaining these relationships is a priority. The impact of COVID saw many opportunities of parental involvement differ from previous years due to circumstances out of our control.2021 saw the school participate in the Disability Inclusion Reform as a Year 1 school. The school was provided with funding based on the needs of our student population. With this funding, the school engaged an Occupational Therapist to work with staff to further develop our inclusive practices. The new Disability Inclusion process allowed the school to refine its practices and documentation to support students who were previously considered ineligible of extra funding.Student wellbeing underpins the learning and success of every child at Chelsea Heights Primary School. Having a consistent approach and a common language that supports the social and emotional well-being of all students is seen as an imperative. Our Welfare Program, Wilson McCaskill’s “Play is the Way”, is implemented by all staff to support our students in developing resilience, persistence, pursuing their personal best and ultimately learning to self-regulate and respond in socially acceptable ways when they are faced with challenging situations. This Social and Emotional Learning program will continue in 2022.Our Sensory Space is utilised to provide sensory circuits and participation in our Nurture Program driven by a referral process through our fortnightly Welfare Team meetings. The development of an agreed and viable curriculum has been a major factor in supporting all teaching staff in understanding what we want our students to learn. The Chelsea Heights Power Standards reflect the essential skills that all students will learn at each level. These are carefully scaffolded and broken down into skill sets that are translated into lessons which have clear Learning Intentions and Success Criteria. All lessons are delivered through agreed models of teaching that are based on evidence of how children learn best, and students are supported to self-assess using Proficiency Scales and set their own learning goals as an integral part of the learning process.Specialist programs are offered in Performing Arts, Visual Arts, Physical Education and Japanese. A 1:1 iPad Program has been successfully embedded in Levels 5 and 6. Portable technology is supported by the school’s robust wireless environment. Both keyboard and touch technology are accessed by our students. Trolleys housing class sets of iPads and laptops are available from Foundation to Level 4. Our Student Leadership Program centres on Community Leadership in Level 4, Personal Leadership in Level 5 and Public Leadership in Level 6. Our student leaders fall under the following categories: 2x School Captains, 2x Sustainability Leaders, 2x Promotional Leaders, 2x Organisational Leaders, 2x Fundraising Leaders. These Leaders head up teams of students who play an integral role in the running, development and promotion of our school.
	2021 saw all Victorian Schools adopt three priority goals for the year. The priorities were* Learning, catch-up and extension* Happy, active and healthy kids* Connected schoolsKey Improvement Strategy 0.a - Learning, catch-up and extensionActions* Implement a targeted Tier 3 intervention program to support at- risk students.* Revisit and strengthen the use of HITS in classroom, with a focus on explicit teaching and structuring lessons. Targets* For all students to make 6 months growth in Reading, Writing and Numeracy in Semester 1 reports.Key Improvement Strategy 0.b - Happy, active and healthy kidsActions* Refine whole school approach to wellbeing to consider actions at the leadership, teacher and student levels.* Build staff capacity to collect, analyse, monitor and respond to student engagement data.Targets* Student engagement - for all responses in the student survey to be 80% or higherKey Improvement Strategy 0.c - Connected schoolsActions* Strengthen and embed a consistent school-wide approach to communication with parents and carers.Targets* Attendance - reduce the number of students with absence rates of 10% or higher from 13.9% to 10%* Reduce by 25% the amount of moderate and major incidents in the first half of the year.As the priorities goals were able to be adapted to suit the Chelsea Heights Remote and Flexible Learning Model, the school refined the work completed in 2020 that assisted the refinement of the Phase 3 model. This model allowed,* 3 Live whole class Webex sessions per day* 1 Live small group session for students per week* a whole afternoon of specialist classes per week* All daily work requirements uploaded to Google Classroom* Teachers to provide feedback to student learning tasks via Google Classroom* Teachers to make phone calls to families over a week.
	In 2021 our targets were modified due to the state-wide priority goals. Our target for Learning Catch up and Extension was for all students to make 6 months growth in Semester 1 in Reading, Writing and Number and Algebra. Our results for this goal in Semester 1 were:* Reading - 96.1% of students made 6 months or more growth.* Writing - 96.6% of students made 6 months or more growth.* Number & Algebra - 95.2%of students made 6 months or more growth.Teacher Judgement against the Victorian Curriculum at Age Expected level in 2021 (Semester 2 results) across the school showed that CHPS performed above Similar Schools, Network and the State in the areas of Writing and Number & Algebra, and above Similar Schools and the State in Reading & Viewing.Curriculum Area                      CHPS             Similar Schools                Network                       StateReading & Viewing                   91%                         88%                          92%                           86%Writing                                      89%                         83%                          86%                           81%Number & Algebra                    94%                         87%                          90%                           85%During 2021 our focus under the Learning priority goal was to reengage students into onsite school life and support students who needed to catch up through the TLI initiative. With the reintroduction of remote learning in Term 2, we developed our CHPS Remote and Flexible learning model that ensured we were able to move quickly into remote learning when necessary. Some of our reflections in this area through our AIP monitoring were:* Teams ensured that the delivery of their online lessons contained key elements of the HITS Explicit Teaching and Structuring lessons, such as Learning Intentions, Success Criteria and the Gradual Release model.* PLTs collaborated to ensure their remote learning was engaging and easy for students to access and understand.* We moved our TLI program online to support these students. At our weekly intervention meetings student data, celebrations and challenges were shared and discussed.* Teachers continued to strengthen their use of online tools and resources to ensure their learning programs were delivered to a high quality.In 2021 we participated in our second year of NAPLAN Online and had high levels of participation from both our Year 3 and 5 cohorts. The overall performance of our students in NAPLAN have indicated that the percentage of our Year 3 students performing in the top 2 bands were: Reading 65%, Writing 52% and Numeracy 36%.In Year 5, results showed the percentage of students performing in the top 2 bands for each domain were Reading 41%, Writing 16% and Numeracy 17% respectively. Our Benchmark growth from Year 3 to 5 was 15%- Reading, 21% - Writing and 6% - Numeracy. While we are still adjusting to NAPLAN online, and the technical issues associated with it, we will be having a greater focus on Numeracy in 2022. In 2021 we had 23 students supported under the Program for Students with Disabilities. Termly SSGs continued throughout 2021 via Webex to ensure students’ goals were closely monitored. During remote learning, ES staff worked with students both onsite and remotely, providing 1:1 support in Webex sessions and also joining whole class Webex lessons with their students. Our PSD students showed satisfactory progress in achieving their individual goals in their IEPs.
	Within our 2021 AIP Priority goal – Happy, Healthy and Active kids, our school action was to build staff capacity to collect, analyse, monitor and respond to student engagement data. Our Learning Specialist developed and conducted a student survey with all students that focused on their engagement and connections at school. Statements 1 to 4 were responded to from all students F to 6, and 5 and 6 from Year 3 to 6.1. I look forward to coming to school?2. I have someone to play with at school?3. I enjoy what I learn at school?4. I feel listened to by my teachers.5. I feel listened to by my peers.6. I feel like I belong at school.All questions received a 90% or higher positive response from students. Our Engagement teacher team analysed the data, shared back to our school and continued to support our teachers to engage students in their learning. At the beginning of the year, our intention was to conduct this survey again in Term 3, which was disrupted by Remote Learning. Throughout the year, teachers gained feedback from their students before, during and after units of work through informal means such as exit passes, check ins and class discussions. We also tracked student engagement through our term progress reports, which report on student effort and learning behaviours, as well as academic progress. Semester 2 saw us continue to implement the work that had already started - including termly Play Is The Way PD and planning time, consistent use of the Zones of Regulations and teams trying different strategies to gain feedback from students about their teaching and units of work. With the return to remote learning in Term 3 teachers continued to work on engaging students in online Webex lessons and monitoring students’ attendance and participation.We only had partial AToSS results in 2021, with our Year 4 cohort completing the survey.Results in the following factors:Stimulating Learning – 95% positive Differentiated Learning Challenge – 92% positiveStrategies to address student non-attendance included students' attendance being closely monitored through CASES21 and our fortnightly Welfare Meetings. Teachers contacted families when students had not been in attendance and families struggling with remote learning were offered different supports so that we could keep students as engaged as possible.
	2021 saw us continue to implement the work that had already started - including termly Play Is The Way PD and planning time, consistent use of the Zones of Regulations and teams trying different strategies to gain feedback from students about their teaching and units of work. Term 3 began with professional learning for staff around the 3Rs and our Yard Duty processes to ensure a consistent understanding across all teachers, particularly around what we defined as minor, moderate and major incidents. Documentation was also updated and shared with our school community.A major focus for our Term 3 Curriculum Day was the explanation of the new Disability Inclusion model. A focus within this is the changed mindset of inclusion and what that actually looks like. Teachers began to look at the Disability Inclusion Profiles and the types of adjustments they need to make for students in their class. To ensure our school community has a strong understanding of our whole school approach to wellbeing, 3 online information session ran in Term 3 covering: 1. The Behaviour Process at CHPS, 2. Welfare Processes and Disability Inclusion and 3. Trauma Informed Practices. During Term 4 selected staff have participated in the Respectful Relations training and the Whole School Nurturing Approach Professional Learning. Staff analysed student engagement data collected and discussed ways they could collect 'snapshots' of student feedback. Professional learning is planned in Term 4 around the AToSS and how we can use this to improve our practices.TARGET related to this goal: Student engagement - for all response in the student survey to be 80% or higher.Our results at the end of Term 1 met this goal - with all responses 91.6% or higher. Our plans to revisit the survey in Term 3 were impacted by the return to remote learning. We plan to undertake the survey again in Term 4 as a comparison. The professional learning undertaken in Respectful Relations and Whole School Nurturing Approach will form part of our ongoing work on ensuring it becomes a part of our current approach and enhances what we are doing, rather than a separate 'add on'.The school engaged the services of an Occupational Therapist using our Tier 2 Disability Inclusion funding to support inclusive practices and upskilling of teachers. This will guide the revitalisation of our Sensory Circuits to ensure they are more specifically targeted to student needs in 2022.
	All funds received from the Department, or raised by the school, have been expended, or committed to subsequent years, to support the achievement of educational outcomes and other operational needs of the school, consistent with Department policies, School Council approvals and the intent/purposes for which funding was provided or raised.At the end of 2021 the school had $326,906.03 in funds., $5,022.70 was committed to unpaid 2021 invoices. Therefore the school entered 2022 with a carry forward balance of $321,883.33.Also, the school have further funds of $213,388.95 committed to the following:* Playground equipment & Court resurfacing - approx. $127,000 * Family Credits – approx. $37,000* School Based Programs – approx. $50,000PFA fundraising – approx. $35,000. The goal for this fundraising was to install a Ninja Warrior Course. This playground was scheduled for installation over the 2021 Christmas Holidays.
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