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How to read the Annual Report 

What has changed for the 2020 Annual Report? 

Improved appearance 

The appearance of the Performance Summary has been updated to more clearly represent information and to assist interpretation and 
comparison of individual school’s data w ith state averages and similar school groups.  

School performance data 

 

The Victorian community's experience of COVID-19, including remote and f lexible learning, had a signif icant impact on normal school 

operations. This impacted the conduct of assessments and surveys. Readers should be aw are of this w hen interpreting the 
Performance Summary. 

For example, in 2020 school-based surveys ran under changed circumstances, and NAPLAN w as not conducted. Absence and 
attendance data may have been influenced by local processes and procedures adopted in response to remote and f lexible learning. 

Schools should keep this in mind w hen using this data for planning and evaluation purposes. Those schools w ho participated in the 

Student Attitudes to School survey in 2020 should also refer to the advice provided regarding the consistency of their data.  

What does the ‘About Our School’ section refer to? 

The About Our School section provides a brief background on the school, an outline of the school’s performance over the year and 
future directions. 

The ‘School Context’ describes the school’s vision, values and purpose. Details include the school’s geographic location, s ize and 
structure, social characteristics, enrolment characteristics and special programs. 

The ‘Framew ork for Improving Student Outcomes (FISO)’ section includes the improvement  initiatives the school has selected and the 

progress they have made tow ards achieving them. 

What does the ‘Performance Summary’ section of this report refer to? 

The Performance Summary includes the follow ing: 

School Profile 

 student enrolment information 

 the school’s ‘Student Family Occupation and Education’ category 

 a summary of parent responses in the Parent Opinion Survey, show n against the statew ide average for Primary 
schools 

 school staff responses in the area of School Climate in the School Staff Survey, show n against the statew ide 
average for Primary schools 

Achievement 

 English and Mathematics for Teacher Judgements against the curriculum 

 English and Mathematics for National Literacy and Numeracy tests (NAPLAN). 
Note: NAPLAN tests were not conducted in 2020 

Engagement  

Student attendance at school 

Wellbeing 

Student responses to tw o areas in the Student Attitudes to School Survey: 

 Sense of Connectedness 

 Management of Bullying 

Results are displayed for the latest year and the average of the last four years (w here available).  
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How to read the Annual Report (continued) 

What do ‘Similar Schools’ refer to? 

Similar Schools are a group of Victorian government schools w ith similar characteristics to the school. 

This grouping of schools has been created by comparing each school’s socio-economic background of students, the number of non-

English speaking students and the school’s size and location. 

What does ‘NDP’ or ‘NDA’ mean? 

‘NDP’ refers to no data being published for privacy reasons or w here there are insuff icient underlying data. For example, ver y low  

numbers of participants or characteristics that may lead to identif ication w ill result in an ‘NDP’ label.  For the 2020 Student Attitudes to 
School survey, specif ically, the similar school group averages are replaced by ‘NDP’ w here less than 50% of schools in a given similar 
school group did not participate in the 2020 survey. 

‘NDA’ refers to no data being available. Some schools have no data for particular measures due to low  enrolments. There may be no 
students enrolled in some year levels, so school comparisons are not possible. 

Note that new  schools only have the latest year of data and no comparative data from previous years. The Department also recognises 

unique circumstances in Specialist, Select Entry, English Language, Community Schools and schools that changed school type 

recently, w here school-to-school comparisons are not appropriate. 

What is the ‘Victorian Curriculum’? 

The Victorian Curriculum F–10 sets out w hat every student should learn during his or her f irst eleven years of schooling. The 

curriculum is the common set of  know ledge and skills required by students for life-long learning, social development and active and 
informed citizenship. 

The Victorian Curriculum is assessed through teacher judgements of student achievement based on classroom learning.  

The curriculum has been developed to ensure that school subjects and their achievement standards enable continuous learning for all 
students, including students w ith disabilities. 

The ‘Tow ards Foundation Level Victorian Curriculum’ is integrated directly into the curriculum and is referred to as ‘Levels A to D’. 

‘Levels A to D’ may be used for students w ith a disability or students w ho may have additional learning needs.  These levels are not 

associated w ith any set age or year level that links chronological age to cognitive progress (i.e. there is no age expected standard of 
achievement for ‘Levels A to D’). 
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About Our School 
 

School context 

Chelsea Heights Primary has 40.1 equivalent full-time staff. Two Principal Class, one non-teaching Leading Teacher 
(Head of Curriculum), one Math/Digital Technologies Learning Specialist (0.5 in the classroom), one Pedagogy and 
Practice Learning Specialist (0.5 in the classroom), 24 teachers, 13 Integration Aides and 3 Education Support Staff. 
The school is located Bayside, south of Melbourne and was originally established in 1900 in what was then the area 
known as the Carrum Swamp. The current buildings are extensive and well developed, housing 452.4 students and 
bearing little resemblance to the small school which was built to educate an enrolment of 36 students.  
 
Despite being in a none growth area our enrolments have increased from by 150 students since 2011 with the 
demographic of our school changing, moving from an SFOE of 0.58 in 2013 to .3376 in 2020. Our EAL contingent has 
reduced from 37 to 22. Adding to our enrolment profile we have; 9 Aboriginal students, 4 full time international students 
and 21 students funded through the Program for Students with Disabilities. Due to the impact of COVID on travel we 
were unable to host the usual cohort of approximately 10 short term international students in 2020.   
The Foundation Centre and the Specialist Centre - provided by the BER funding - were added prior to 2010. In 2016 & 
2017, a $400,000 redevelopment of the June Elliot Centre to include a Sensory Space and offices for specialist staff 
was completed due to the school's successful application for the First and Second Rounds of Inclusive School’s 
Funding. Commencing in 2018 the process for redevelopment of the main school building, our Foundation toilet block 
and STEM room began through Capital Works funding of 4,500,000. These works form the first stage of a Master Plan. 
Stage 1, comprising the administration block in the main building, the STEM room and the Foundation toilets was 
completed late 2020. The impact of COVID saw Stage 2, comprising 10 classrooms, staff and student break out 
spaces and the large nature play area across the entire front of the school still incomplete. 
 
Our purpose statement is, “High Standards: High Expectations.” The values which underpin the actions of the whole 
school community are: Respect, Responsibility and Cooperation. We are "A Family Centred School," with high levels of 
parent involvement. The contributions of all community members are valued and welcomed in a wide variety of ways. 
Parents and families play an important role in enhancing the educational experience for our students. Building and 
maintaining these relationships is a priority. Various mediums such as; having regular parent helpers in the classroom, 
a very active and productive Parents and Friends Association, parents and guardians on School Council and the 
affiliated committees, family involvement in working bees and weekly attendance at assemblies support this end.  
 
Our Welfare Program fosters the development of Individual Education Plans and well-being support to our students 
and their families. Student well-being underpins the learning and success of every child at Chelsea Heights Primary 
School. Having a consistent approach and a common language that supports the social and emotional well -being of all 
students is seen as an imperative. Our Welfare Program is recognised nationally - and as of 2019 internationally - for 
our outstanding practices with Wilson McCaskill’s Play is the Way with a significant number of school visits across 
Victoria, other states of Australia and from Canada. Wilson McCaskill’s “Play is the Way” program is implemented by all 
staff to support our students in developing resilience, persistence, pursuing their personal best and ultimately learning 
to self-regulate and respond in socially acceptable ways when they are faced with challenging situations. The language 
which underpins our well-being program, “Play is the Way,” is embedded throughout the school community and is 
supporting our students to be driven by “their thinking, not their feelings” and mastering “being their own boss.” 
Immersing students in a variety of experiences through play proves to be highly beneficial and supports them in the 
transference of strategies to real life situations. Our Sensory Space it utilised to provide sensory circuits and 
participation in our Nurture Program driven by a referral process through our biweekly Welfare Team meetings.  
 
The development of an agreed and viable curriculum has been a major factor in supporting all teaching staff in 
understanding what we want our students to learn. The Chelsea Heights Power Standards reflect the essential skills 
that all students will learn at each level. These are carefully scaffolded and broken down into skill sets that are 
translated into lessons which have clear Learning Intentions and Success Criteria. All lessons are delivered through 
agreed models of teaching that are based on evidence of how children learn best, and students are supported to self-
assess using Proficiency Scales and set their own learning goals as an integral part of the learning process.  
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A deep understanding of the practice and delivery of explicit teaching by our staff is seen as critical to the effective 
learning of our students. We are committed to our teachers undertaking continuous professional learning to enhance 
their skills; and ensuring that they plan and work together in professional learning teams to guarantee the consistency 
of approach, shared expectations and a whole school ownership of the learning of all students. The individual staff 
Performance Development targets are driven by the school‘s overarching goals as developed in response to our data. 
These goals are evidenced in the Strategic Plan and Annual Implementation Plan and a direct line of sight is clear from 
these documents to the Principal's yearly goal and targets through to all members of staff.  
 
Specialist programs are offered in Performing Arts, Visual Arts, Physical Education and Japanese. A 1:1 iPad Program 
has been successfully embedded in Levels 5 and 6. Portable technology is supported by the school’s robust wireless 
environment. Both keyboard and touch technology are accessed by our students. Trolleys housing class sets of touch 
pads and iPad Minis are available from Foundation to Level 4. Interactive Whiteboard technology is accessible in every 
classroom, including Specialist Classes.  
 
Clarity of understanding by all staff of the many roles needed in our school is underpinned by our Roles and 
Responsibilities Handbook. The collegiate development of this document, its explicit outline of roles, their application 
within our school and their link to budget allocation is ensuring a truly sustainable model of self-management and 
shared ownership for Chelsea Heights Primary School. 
 
Our Student Leadership Program centres on Community Leadership in Level 4, Personal Leadership in Level 5 and 
Public Leadership in Level 6. Our student leaders fall under the following categories: 2x School Captains, 2x 
Sustainability Leaders, 2x Promotional Leaders, 2x Organisational Leaders, 2x Fundraising Leaders. These Leaders 
head up teams of students who play an integral role in the running, development and promotion of our school.  
 

Framework for Improving Student Outcomes (FISO)  

The goals for our 2016 -2020 Strategic Plan were to:  
 
Goal 1: To improve learning outcomes and achieve continuous learning growth for all students in literacy and 
numeracy. 
Goal 2: To build collaborative teams that support teachers to learn from and with each other to develop high impact 
teaching practices and shared responsibility for school improvement. 
Goal 3: To deepen and strengthen students’ learning motivation and sense of engagement in their learning 
 
The goals were addressed within our 2020 Annual Implementation Plan utilising the following strategies:  
GOAL 1: 
Key Improvement Strategy 1C: Consolidate whole school pedagogy and learning framework (I do, we do, you do) 
which uses common and consistent language. 
 
GOAL 2:  
Key Improvement Strategy 2B: Improve the consistency of teacher judgments to ensure teachers  are effectively using 
data in making accurate teacher judgments as a guide to ongoing instruction.  
 
GOAL 3:  
Key Improvement Strategy 3C: Support student engagement by developing a rich curriculum that enables students to 
develop as independent thinkers and problem solvers. 
 
All goals associated with the 2020 Annual Implementation Plan actions were able to be adapted to suit remote 
learning. We did this by gradually implementing remote learning through 3 phases:  
 
Phase 1: The aim of Phase 1 was to ensure that students had access to a Remote Learning Platform for learning at 
home during the COVID-19 isolation period. 
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- This phase was designed around a 3-week time period for students to adjust. 
-  No new learning took place in this time period. 
- This plan followed the advice from DET communications at the time. 
 
Phase 2: The aim of Phase 2 was to continue to provide a Remote Learning Platform for teaching and learning. The 
shift was made from revision to new learning for students. This meant a focus on providing various online tools to 
ensure student learning continued as if in the classroom. 
This phase introduced: 
-  Virtual classrooms. 
- Teacher feedback to students’ work samples – through Google Classroom. 
- Assessment schedules. 
- Norms and protocols for online meetings. 
- Processes for ensuring connectedness to the community. 
- A focus on staff well-being during isolation. 
- Protocols and expectations for staff working at home. 
 
Phase 3: The aim of this phase was - as much as possible - emulate the normal classroom structure within the online 
platforms of Google Classrooms and WEBEX 
- Each day's required work and schedule were uploaded onto Google Classrooms the night before in the format of a 
  PowerPoint presentation that outlined the activities for Reading, Writing, Maths and Inquiry for the day.  
- Each morning children will be required to log onto Webex at 8:50am to begin the day. In this session we will be  
  marking the role was marked prior to normal lessons commencing. 
- Everyday except for Thursday teachers were available on Webex for any students at 12:30 - 1:00pm. This was an 
  opportunity ask questions, clarify concerns or a generally catch up if students required.  
-  Reading, Writing and Maths included a mini lesson that was either live on Webex, a prerecorded short video or  
   written information. The students then completed tasks independently. 
 
 
 

Achievement 

Our 2020 targets were to have all students deemed capable make one year or more growth in Literacy and Numeracy 
as indicated by the Victorian Curriculum and NAPLAN: 
 
Target 1 Teacher Judgement  Victorian Curriculum  
 
To increase the number of student F-6 above the expected level in Writing from 20% to 25%  
To maintain the % of students F- 6 above the expected level in reading at 35%  
To maintain the number of students above the expected level in Number and Algebra at 25% 
 
% of F-6 students above 
expected level       

2020 Target RESULT                                      

Reading 44% 35% Met 

Writing 24% 25% 
Number and Algebra 34% 25% 

 
   
                                                                                         
 
Target 2 NAPLAN Relative Growth 
 
To increase percentage of Year 3-5 students making high relative growth in NAPLAN in: 
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-   Writing from 25% to 35%  
-   Reading from 25% to 35%                                                                               
-   Numeracy from 30% to 40%  
 
RESULT: Unable to measure as NAPLAN was not held. 
 
The key improvement strategies named above were employed to meet these targets. Analysis below outlines areas in 
which they were met by the end of Semester 2, 2020: 
 
Key Improvement Strategy 1: 
 
Actions: 
           1. Develop whole school understanding of pedagogy, expectations and language. 
           2. Whole school implementation of I do, we do, you do. 
 
Outcomes: 
 
Students: 
            - Can articulate the common language and expectations 
            - Demonstrated the appropriate behaviours during framework 
Teachers: 
            - Consistently planned using the learning framework 
            - Ensured students understood and could articulate the common language 
Leaders: 
           - Ensured all staff were confident in implementing the framework 
           - Modeled high standards and high expectations throughout the school 
 
Evidenced by: 
1. Peer feedback buddies 
2. Planning documents 
3. Learning journals 
4. Student feedback 
5. Staff surveys 
 
As this Key Improvement Strategy was around consolidating our gradual release framework, we were still able to work 
on this throughout the periods of remote and flexible learning. The period of remote learning actually helped teachers 
to reflect on their practice and increased their awareness of the effectiveness of some of their past practices and 
highlighted the importance of student engagement. 
 
In our reflection on progress - evidence, changes and realisations we have seen are: 
-  Creating teacher videos for students reinforced to teachers the importance of a clear and succinct 'I do'. Teachers 
    really began to recognise that in the past they probably spent too long in this part of the lesson. 
- Teacher keeping it simple - ensuring that students were given enough time to practise skills so that they became 
   embedded. 
- The need to prioritise what was important and being flexible and open minded about the best way to teach it.  
- WebEx sessions have enabled a more succinct implementation of learning framework.  
- Staff implementing the gradual release learning framework is evident in planning documents throughout the school. 
- I do, We do, You do reflected in classroom displays. 
- Student understanding of the framework is further developed through our the Sett ing the Climate Program or when  
  establishing the reading and writing workshop. 
- Professional learning was planned and delivered to support consistent understanding amongst staff. 
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Key Improvement Strategy 2: 
 
Actions: 
        1.  Continue to embed moderation across the whole school 
        2.  Use of moderation and ongoing assessment to drive the planning to improve student learning 
 
Outcomes: 
 
Students: 
          - Can identify ‘what a good one looks like’ 
          - Were able to reflect on their own writing against moderated samples 
          - Can articulate their next steps 
Teachers: 
          - Have increased confidence in their ability to assess students’ work. 
          - Regularly moderate student learning at a team level. 
Leaders: 
          -  Worked with staff to build their data literacy 
           
Evidenced by: 
1. Moderated samples of work 
2. Professional Learning Team Webex minutes 
3. Triangulation of data 
 
During remote and flexible learning, teachers worked hard to adapt their assessment strategies to ensure they were 
continuing to monitor student progress. We were able to still run moderating sessions remotely and back on site. 
During Term 4, ensuring consistent and accurate teacher judgements has been a priority, and as such we have 
protected time for this to occur. 
 
Our reflection on progress - evidence, changes and realisation we have seen are: 
- Teachers realising the importance more than ever of using a range of assessments - also valuing teacher     
   observations as an assessment strategy. 
- Modified assessments- streamlined the pre and post assessment 
- Anecdotal notes throughout conversations and small group work via Webex. 
-  Using new technology e.g. Razz kids reading assessment, Scholastic online guided reading books, Pearson 
  Active Learn.  
- Google forms - reflections at the end of the unit/term. 
- Flip Grid - verbalising strategies that they used (speaking and listening) 
- Writing moderation across the school in Term 3 and Term 4 had continued to see valuable conversations taking place  
  and increased teacher accuracy and confidence when assessing student writing. 
- Increased use of worked examples and anchor charts. 
 
Key Improvement Strategy 3: 
 
Actions: 
        1. Develop a whole school understanding of what student voice and agency in learning looks like.  
        2. Continue to embed metacognitive strategies across the whole school.  
 
Outcomes: 
 
Students: 
          - Set and tracked their progress against proficiency scales/rubrics. 
          - Were able to explain what voice and agency meant. 
          - Delivered quality work in context and presentation reflects pride. 
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Teachers: 
          - Sourced innovative methods of delivery of the non-negotiables. 
          - Explicitly taught students to set and track progress against the proficiency scales.  
Leaders: 
         - Regularly observed online lessons to monitor implementation progress. 
         -  Participated regularly in Professional Learning Team meetings on Webex. 
 
Evidenced by: 
1. Student/teacher surveys 
2. Learning Logs 
3. Lesson observation 
4. Professional discussion in Webex meetings 
 
Our reflection on progress - evidence, changes and realisation we have seen are: 
- Building LI and SC with students even through Remote Learning. 
- Students negotiating the product to demonstrate their learning. 
- Time allocation to reflections at the end of the lesson. 
- Consolidated groups - fluidity and being able to demonstrate their learning. 
- Workshop Model embedded across the school. 
 
Our program for Students with Disabilities (PSD) supported 23 students in 2020. The Assistant Principal and 12 
Integration Aides lead the program. An ES Level 2 - 1, who provides administrative and directional support, leads the 
Integration Team itself. PSD students are supported by a welfare assistant and other relevant services. The Welfare 
Team meets fortnightly and identifies at risk students and plans for supports. Throughout remote learning our 
Integration Team were allocated a laptop which enabled them to work one on one with their students to support the 
program the classroom teacher was delivering. Our PSD students showed satisfactory progress in achieving their 
individual goals based on yearly goal sheets and Individual Education Plans which are reviewed termly at Student 
Student Support Group Meetings which were run via Webex. 
 

Engagement 

Within the FISO priority are of a “Positive Climate for Learning,” To deepen and strengthen students’ learning 
motivation and sense of engagement in their learning’ was the FISO initiative identified for the school’s focus in 2020.  
 
The Key Improvement Strategy (KIS) targeted was to “To support student engagement by developing rich curriculum 
that enables students to develop as independent thinkers and problem solvers.” 
 
As a school our focus has been to deepen our capacity to listen to student voice to build relationships that are 
respectful and supportive. What we are seeing across the board is that a common understanding of student agency in 
learning is what will give us leverage in all areas. 
By collectively actioning tools such as student learning journals, student led conferences and the High Impact Teaching 
Strategies (HITS) we have continued to enhance student engagement and motivation. In turn this has helped drive our 
work on our students’ ability to reflect metacognitavly  and apply learnt strategies to new challenges within their 
learning. 
 
Our Pedagogy and Practice Learning Specialist has played an invaluable role in supporting us within this goal.  
 
The strategies used were;  
 
1. Scheduling PD that enables staff to create units that integrate different areas of the curriculum. 
2.  Develop students’ ability to articulate learning intention, success criteria and their next steps. 
3.  Learning intention and success criteria follows a consistent process throughout the school.  
4. Professional learning about the Critical and Creative thinking strands of the curriculum.  
5. Planning and resourcing for the future with regards to student learning conferences. 
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6. Ensure Professional Development Plans incorporate the High Impact Teaching Strategies.  
 
The targets we set were: 
For the following elements in the Attitude to School Survey (AtoSS) to be at or above 90% (4th quartile): Teacher 
Effectiveness, Stimulating Learning, Teacher Empathy,  
The AtoSS was not mandated during COVID however we as a school chose to deliver it when the students returned to 
school. Both the 2019 and 2020 results are included in this report due to the unusual nature of 2020 and questions re 
the impact of COVID on opinion data. 
 

 

Elements 2019 2020 
Teacher Effectiveness 91% 87% 

Stimulating Learning 91% 85% 

Teacher Empathy 79% 70% 
 
                                                                                                                                                                             

Wellbeing 

Within the FISO priority are of a “Positive Climate for Learning,” Empowering Students and Building School Pride was 
the FISO initiative identified for the school’s focus in 2020.  
 
Throughout 2020 the school has deepened the understanding of our strategic and coordinated approach to supporting 
student well-being through classroom, school and extra-curricular support programs by: 
 
• The continued whole school approach Wilson McCaskill’s 3Rs (Reflection, Repair and Restitution) which is utilised in 
the 3R’s room at lunchtime to support students in building their pro social behaviours was of great value when students 
returned from remote learning due to a considerable reduction in pro social behaviours across the school  
• Trauma informed staff engage staff supported teachers, integration aides and our Welfare team throughout remote 
learning and on the return to school 
• Sensory items and circuits were available to support PSD students on their return from remote learning 
 
The 2020 Parent Opinion data indicated that 85% of our surveyed parents were satisfied that we promote positive 
behaviour amongst our students which is significantly higher than state, network and similar schools.   
 
Across the school time has been assigned during Professional Learning Team (PLT) meetings to discuss Welfare, Play 
is the Way, Assessment and Sustainability, so that the representatives from each of these groups can keep their team 
members informed.  
 
Fortnightly Welfare meetings with representatives from each Sub School identified students with academic and 
social/emotional concerns both during onsite and remote learning. Students who have been identified through this 
process are were supported through webex by our psychologists  
or referred for further assessments by our SSOs (Student Support Officers).  
 
Monthly PLC Support meetings, allow time to share ideas or concerns relating to pedagogy and practice. 
 
Analysis of the Chelsea Heights Primary School Attitudes to School data which anonymously surveys students in 
Levels 4 to 6 in relation to effective teaching, learning characteristics, bullying, safety, social engagement and teacher-
student relationships.  
 
All areas of the survey were consistently above or similar to state, network and similar school averages as stated 
below:  
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 CHPS Similar 
Schools 

Kingston Network 
Schools 

State 

Sense of Connectedness 82% Data 
unavailable 

Data unavailable Data unavailable 

Self- regulation and goal 
setting 

82% 77% 83% 79% 

Sense of inclusion 72% Data 
unavailable 

Data unavailable Data unavailable 

Managing bullying 83% 85% 89% 86% 

 
Analysis of the data received from the Staff and Parent Opinion Surveys does not correlates with the Attitudes to 
School data which is a fact that needs exploration  -  
 
85% of parents were satisfied with how we promote positive behaviour which is 8% lower than 2019 and similar to 
similar, network and state  
66% of parents were satisfied with how the school manages bullying which was 26% lower than 2019 results which is 
concerning 
66% of parents believed their child is connected to the school and their learning which is 27% lower than 2019 and 
could be related to remote learning despite the feedback being extremely strong 
96% of staff were positive about the collective focus on student learning which was 7% higher than similar schools 
 
The Setting the Climate Program, which is scaffolded from Foundation to Level 6 is embedded in our school culture. 
This program is built in conjunction with teacher and the class which sets the expectation from the beginning of each 
school year and ensures our consistent implementation of whole school language & expectations. 
 
 

Financial performance and position 

All funds received from the Department, or raised by the school, have been expended, or committed to subsequent 
years, to support the achievement of educational outcomes and other operational needs of the school, consistent with 
Department policies, School Council approvals and the intent/purposes for which funding was provided or raised. 
 
At the end of 2020 the school had $165,987.17 in funds., $27,065.53 was committed to unpaid 2020 invoices. 
Therefore the school entered 2021 with a carry forward balance of $138,921.64 
 
Throughout the Capital Works in 2020 the school was allocated funding of $90, 648.00 for Furniture, Fittings and 
Equipment (FF&E) and $40, 2902.00 for ICT. Currently FF&E expenditure has been $101, 243.00 and ICT expenditure 
has been $39, 102.00, totaling $140, 345 which equates to $9,495 more than the funds provided. The school is 
requesting reimbursement of $18, 462.00 for incidental costs generated by the build and the $9,495 spent in excess of 
the funds provided from the contingency monies remaining in the capital works funding.  
 
Locally raised funds were minimal due to COVID. 
 
 
 
 

 
For more detailed information regarding our school please visit our website at www.chps.vic.gov.au 

 

file:///C:/Users/01544431/Downloads/www.chps.vic.gov.au
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Performance Summary 
The Performance Summary for government schools provides an overview  of how  this school is contributing to the objectives of t he 

Education State and how  it compares to other Victorian Government schools. 

All schools w ork in partnership w ith their school community to improve outcomes for children and young people.  Sharing this 

information w ith parents and the w ider school community helps to support community engagement in student learning, a key priority of 

the Framew ork for Improving Student Outcomes. 

Refer to the ‘How  to read the Annual Report’ section for help on how  to interpret this report. 

SCHOOL PROFILE 

Enrolment Profile 

A total of  452 students w ere enrolled at this school in 2020,  219 female and  233 male. 

7 percent of students had English as an additional language and 2 percent w ere Aboriginal or Torres Strait Islander.  

Overall Socio-Economic Profile 

The overall school’s socio-economic profile is based on the school's Student Family Occupation and Education index (SFOE) w hich 

takes into account parents' occupations and education. 

Possible socio-economic band values are: Low , Low -Medium, Medium and High. 

This school’s socio-economic band value is: Low  - Medium 

Parent Satisfaction Summary 

The percent endorsement by parents on their school satisfaction level, as reported in the annual Parent Opinion Survey.  

Percent endorsement indicates the percent of positive responses (agree or strongly agree) from parents w ho responded to the survey. 

Parent Satisfaction 

Latest year 

(2020) 

School percent endorsement: 71.8% 

State average: 81.2% 

 

School Staff Survey 

The percent endorsement by staff on School Climate, as reported in the annual School Staff Survey. 

Percent endorsement indicates the percent of positive responses (agree or strongly agree) from staff w ho responded to the survey.  

Data is suppressed for schools w ith three or less respondents to the survey for confidentiality reasons.  

School Climate 

Latest year 

(2020) 

School percent endorsement: 80.7% 

State average: 77.8% 
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ACHIEVEMENT 

Key: ‘Similar Schools’ are a group of Victorian government schools that are like this school, taking into account the 

school’s socioeconomic background of students, the number of non-English speaking students and the size and 
location of the school. 

Teacher Judgement of student achievement  

Percentage of students w orking at or above age expected standards in English and Mathematics.  

 

English 

Years Prep to 6 

Latest year 

(2020) 

School percent of students at or above age 

expected standards: 
92.9% 

Similar Schools average: 88.2% 

State average: 86.3% 

 

 

 

 

Mathematics 

Years Prep to 6 

Latest year 

(2020) 

School percent of students at or above age 

expected standards: 
95.6% 

Similar Schools average: 87.4% 

State average: 85.2% 

 

 

 

NAPLAN 

NAPLAN tests w ere not conducted in 2020. 

 

NAPLAN Learning Gain 

NAPLAN learning gain is determined by comparing a student's current year result to the results of all ‘similar’ Victorian students (i.e. 

students in all sectors in the same year level w ho had the same score tw o years prior).  

NAPLAN tests w ere not conducted in 2020. 
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ENGAGEMENT 

Key: ‘Similar Schools’ are a group of Victorian government schools that are like this school, taking into account the 

school’s socioeconomic background of students, the number of non -English speaking students and the size and 
location of the school. 

Average Number of Student Absence Days  

Absence from school can impact on students’ learning.  Common reasons for non-attendance include illness and extended family 

holidays. Absence and attendance data in 2020 may have been influenced by local processes and procedures adopted in response to 

remote and f lexible learning. 

 

Student Absence 
Years Prep to 6 

Latest year 
(2020) 

4-year 
average 

School average number of 
absence days: 

12.9 13.8 

Similar Schools average: 12.4 14.5 

State average: 13.8 15.3 

 

 

 

 

Attendance Rate (latest year)        

 Prep Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Attendance Rate by year level 

(2020): 
96% 92% 94% 93% 92% 94% 92% 
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WELLBEING 

Key: ‘Similar Schools’ are a group of Victorian government schools that are like this school, taking into account the 

school’s socioeconomic background of students, the number of non -English speaking students and the size and 
location of the school. 

Student Attitudes to School – Sense of Connectedness 

The percent endorsement on Sense of Connectedness factor, as reported in the Attitudes to School Survey completed annually by  

Victorian Government school students, indicates the percent of positive responses (agree or strongly agree). 

Schools w ho participated in the Student Attitudes to School survey in 2020 should refer to the advice provided regarding the 

consistency of their data. 

 

Sense of Connectedness 
Years 4 to 6 

Latest year 
(2020) 

4-year 
average 

School percent endorsement: 82.3% 87.5% 

Similar Schools average: NDP 81.1% 

State average: 79.2% 81.0% 

 

 

 

Student Attitudes to School – Management of Bullying 

The percent endorsement on Management of Bullying factor, as reported in the Attitudes to School Survey completed annually by 

Victorian Government school students, indicates the percent of positive responses (agree or strongly agree).  

Schools w ho participated in the Student Attitudes to School survey in 2020 should refer to the advice provided regarding the 

consistency of their data. 

 

Management of Bullying 
Years 4 to 6 

Latest year 
(2020) 

4-year 
average 

School percent endorsement: 78.6% 85.9% 

Similar Schools average: NDP 81.3% 

State average: 78.0% 80.4% 

 

 

 

  

78.6%

#N/A

78.0%

0% 20% 40% 60% 80% 100%

School

Similar

Schools

State

Percent endorsement

Management of Bullying (latest year)
Years 4 to 6

82.3%

#N/A

79.2%

0% 20% 40% 60% 80% 100%

School

Similar

Schools

State

Percent endorsement

Sense of Connectedness (latest year)
Years 4 to 6

Due to lower participation rates and differences in collection 

methodology in 2020, data are often not comparable with previous 

years or within similar school groups. Care should be taken when 

interpreting these results. 

 

Due to lower participation rates and differences in collection 

methodology in 2020, data are often not comparable with previous 

years or within similar school groups. Care should be taken when 

interpreting these results. 
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Financial Performance and Position 

FINANCIAL PERFORMANCE - OPERATING STATEMENT SUMMARY FOR THE YEAR ENDING 
31 DECEMBER, 2020 

Revenue Actual 

Student Resource Package $3,964,387 

Government Provided DET Grants $422,807 

Government Grants Commonw ealth $9,620 

Government Grants State NDA 

Revenue Other $191,379 

Locally Raised Funds $157,958 

Capital Grants NDA 

Total Operating Revenue $4,746,151 

 

Equity 1 Actual 

Equity (Social Disadvantage) $47,500 

Equity (Catch Up) NDA 

Transition Funding NDA 

Equity (Social Disadvantage – Extraordinary Grow th) 

 

NDA 

Equity Total $47,500 

 

Expenditure Actual 

Student Resource Package 2 $3,939,942 

Adjustments NDA 

Books & Publications $652 

Camps/Excursions/Activities $19,561 

Communication Costs $3,971 

Consumables $49,887 

Miscellaneous Expense 3 $16,028 

Professional Development $16,004 

Equipment/Maintenance/Hire $287,539 

Property Services $96,070 

Salaries & Allow ances 4 $19,703 

Support Services $157,173 

Trading & Fundraising $11,751 

Motor Vehicle Expenses NDA 

Travel & Subsistence NDA 

Utilities $42,426 

Total Operating Expenditure 

 

$4,660,708 

Net Operating Surplus/-Deficit $85,442 

Asset Acquisitions NDA 

(1) The equity funding reported above is a subset of the overall revenue reported by the school.  

(2) Student Resource Package Expenditure f igures are as of 01 Mar 2021 and are subject to change during the reconciliation 

process. 

(3) Miscellaneous Expenses include bank charges, administration expenses, insurance and taxation charges.  

(4) Salaries and Allow ances refers to school-level payroll. 
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FINANCIAL POSITION AS AT 31 DECEMBER 2020 

Funds available Actual 

High Yield Investment Account $150,256 

Official Account $6,991 

Other Accounts $8,740 

Total Funds Available $165,987 

 

Financial Commitments Actual 

Operating Reserve $105,529 

Other Recurrent Expenditure $27,066 

Provision Accounts NDA 

Funds Received in Advance $37,416 

School Based Programs $12,032 

Beneficiary/Memorial Accounts NDA 

Cooperative Bank Account NDA 

Funds for Committees/Shared Arrangements  NDA 

Repayable to the Department NDA 

Asset/Equipment Replacement < 12 months  NDA 

Capital - Buildings/Grounds < 12 months NDA 

Maintenance - Buildings/Grounds < 12 months NDA 

Asset/Equipment Replacement > 12 months  NDA 

Capital - Buildings/Grounds > 12 months NDA 

Maintenance - Buildings/Grounds > 12 months NDA 

Total Financial Commitments $182,043 

 

All funds received from the Department, or raised by the school, have been expended, or committed to subsequent years, to support 

the achievement of educational outcomes and other operational needs of the school, consistent with Department policies, School 

Council approvals and the intent/purposes for which funding was provided or raised. 


